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The development of digital technology has led to the 

emergence of the mobile seamless learning (MSL) 

paradigm, which allows the learning process to take place 

flexibly and sustainably across space and time. However, 

the implementation of digital learning in Islamic Religious 

Education (PAI) still tends to be technically oriented and 

does not fully support the formation of character and 

religious experiences of students. This study aims to 

reconstruct the Among Ki Hajar Dewantara System from 

the perspective of mobile seamless learning as the 

foundation of humanist digital pedagogy in PAI learning. 

The study uses a qualitative approach with a library 

research type. Data were obtained through 

documentation and literature searches from books, 

national and international journals, and previous studies 

relevant to the Among System, mobile seamless learning, 

and Islamic education. Data analysis was carried out using 

content analysis through the stages of reduction, 

categorization, interpretation, and conceptual synthesis. 

The results of the study indicate that the integration of 

the principles of ing ngarso sung tulodo, ing madya 

mangun karso, tut wuri handayani, and the concept of Tri 

Pusat Pendidikan with the MSL paradigm is able to build 

PAI learning that is humanist, contextual, flexible, and 

oriented towards the internalization of Islamic values. 

This reconstruction positions digital technology as a 

means of sustainably shaping students' morals, 

spirituality, and learning freedom in the era of digital 

transformation. 
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INTRODUCTION  

The development of digital technology has brought about significant changes in the 

paradigm of modern education. This digital transformation has given rise to various learning 

models that enable students to gain flexible and sustainable learning experiences through the 

use of mobile technology. One emerging paradigm is mobile seamless learning (MSL). This 

MSL approach is a form of learning that takes place continuously without being limited by 

space and time, so that the learning process occurs not only in the classroom but also extends 

to the family and community environment as part of the student's learning experience (Ng 

& Nicholas, 2013;  Seow et al., 2009; Lung-Hsiang et al., 2015). This paradigm aligns with 

the demands of 21st-century education, which emphasizes contextual, flexible, and learner-

centered learning. 

In the context of Islamic Religious Education (PAI), the development of digital 

technology presents both opportunities and challenges. The use of digital technology in PAI 

learning can expand access to learning resources, improve digital literacy, and support 

contextual learning. However, the implementation of technology in learning often places 

more emphasis on technical and administrative aspects than on strengthening pedagogical 

values and student character (Irfan, 2025). The use of digital technology in learning has the 

potential to reduce humanistic interactions if it is not balanced with an appropriate 

pedagogical approach (D. P. Dewi et al., 2025b). As a result, Islamic Religious Education 

(PAI) learning has not fully developed a contextual and sustainable religious experience for 

students in their daily lives. 

Furthermore, various empirical phenomena indicate a moral crisis among students 

in the digital era, such as increased bullying and cyberbullying, decreased respect for teachers, 

and low social empathy among students. The ethical crisis among students on social media 

even demonstrates a decline in moral conduct and responsibility in digital interactions (Haqqi 

et al., 2025). The phenomenon of cyberbullying is also increasingly prevalent in educational 

environments and has an impact on the mental health and character of students (Sadaruddin 

et al., 2025).. This condition shows that the digital transformation in education has not been 

fully balanced by the strengthening of character education and Islamic values that are 

adaptive to current developments. 

In fact, the essence of Islamic Religious Education is not only oriented towards 

mastering religious material, but also towards developing individuals who are faithful, pious, 

and have noble character. Islamic education emphasizes the importance of habituation, role 

modeling, and internalization of Islamic values in students' daily lives (Maharani et al., 2025). 

Therefore, Islamic Religious Education (PAI) learning requires a pedagogical approach that 

not only transfers knowledge but also guides students to internalize and practice Islamic 

values in a contextual and sustainable manner. 

https://doi.org/10.21154/maalim.v7i1.13767
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From this perspective, Ki Hajar Dewantara's thoughts are strongly relevant to the 

goals of Islamic Religious Education. Ki Hajar Dewantara viewed education as a process of 

"guiding" all of a child's natural strengths so that they can achieve the highest level of safety 

and happiness (Putri & Siswanto, 2024). The Among system developed by Ki Hajar 

Dewantara positions students as subjects of education, guided by example, motivation, and 

mentoring. The principles of "ing ngarso sung tulodo," "ing madya mangun karso," and "tut 

wuri handayani" (Dewantara, 1977) demonstrate that teachers serve not only as transmitters 

of material but also as moral role models and guides to students' development. This concept 

aligns with the principles of Islamic education, which position educators as role models for 

students. Thus, education takes place not only through the delivery of material but also 

through habituation, mentoring, and role modeling in everyday life. 

Furthermore, the concept of the Three Centers of Education, encompassing family, 

school, and community, demonstrates that the educational process takes place continuously 

across the various life environments (family, school, and community) of students (Muzakkir, 

2017). This thinking aligns with the mobile seamless learning paradigm, which integrates 

formal and informal learning contextually. Through this approach, learning does not stop in 

the classroom but continues through students' experiences within the family and community. 

In Islamic Religious Education (IS) learning, a sustainable approach enables students to 

connect religious material with worship practices, moral reflection, and social interactions in 

everyday life (Yana et al., 2026), enabling Islamic values to be understood not only 

theoretically but also internalized through real-life experiences. 

Several previous studies have discussed the relevance of Ki Hajar Dewantara's 

thinking in modern education. Research (Faiz et al., 2026) confirms that Ki Hajar 

Dewantara's educational concept has strong relevance to the implementation of the 

Independent Curriculum and the transformation of digital education. Research (D. P. Dewi 

et al., 2025a) also shows that the Among System principle can serve as a foundation for 

revitalizing character education in the digital era. Meanwhile, (Safiah et al., 2020) found that 

mobile seamless learning can improve students' critical thinking skills through the integration 

of digital technology and flexible learning. In the context of Islamic education, Maulidi et al. 

explain the importance of the techno-humanistic learning paradigm as a digital pedagogical 

approach that maintains the human center of religious education amidst technological 

developments (Maulidi et al., 2025). 

However, research specifically integrating the Among Ki Hajar Dewantara System 

with mobile seamless learning in Islamic Religious Education (ISE) is still relatively limited. 

Most studies discuss digital education or character education in general, without linking it to 

the internalization of Islamic values in Islamic Religious Education (PAI) learning. Therefore, 

there is a research gap in the paucity of studies reconstructing the Among System from a 

mobile seamless learning perspective as the foundation of humanist digital pedagogy in 

Islamic Religious Education. 

Based on this description, this study aims to reconstruct the Among Ki Hajar 

Dewantara System from a mobile seamless learning perspective in Islamic Religious 

Education to find a formulation for ISE learning that is humanistic, contextual, flexible, and 

oriented toward the internalization of Islamic values. This research is expected to provide a 
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conceptual contribution to the development of Islamic Education digital pedagogy that is 

not only adaptive to technological developments, but also capable of building students' 

morals and spirituality through continuous learning experiences in everyday life. 

 

RESEARCH METHOD  

This study uses a qualitative approach with a philosophical-conceptual library research. 

This approach was chosen because the study focuses on the reconstruction of Ki Hajar 

Dewantara's Among System from the perspective of mobile seamless learning in Islamic 

Religious Education (PAI) as the foundation of humanistic, contextual digital pedagogy, and 

oriented towards the internalization of Islamic values. The research data sources consist of 

primary and secondary sources. Primary sources include the works of Ki Hajar Dewantara 

discussing the Among System, the Three Centers of Education, freedom of learning, and 

educational goals, as well as scientific articles on mobile seamless learning. Secondary sources 

are obtained from national and international journals, books, proceedings, and previous 

research results relevant to Islamic education, digital pedagogy, character education, and 

technology-based learning. Data collection is carried out through documentation techniques 

and systematic literature searches using academic databases such as Google Scholar, DOAJ, 

and ResearchGate, taking into account the relevance of the theme, the credibility of the 

source, and the recency of the publication. 

Data analysis was conducted using content analysis techniques through the stages of 

data reduction, categorization, interpretation, and conceptual synthesis. In the reduction 

stage, data relevant to the research focus was selected and classified based on main themes, 

such as the principles of ing ngarso sung tulodo, ing madya mangun karso, tut wuri 

handayani, Tri Pusat Pendidikan, and the characteristics of mobile seamless learning that 

emphasizes learning across space, time, and context. The interpretation stage was carried out 

by analyzing the relationship between the values of the Among System and the needs of 

digital pedagogy in Islamic Religious Education learning, while the synthesis stage was used 

to reconstruct the conceptual formulation of Islamic Religious Education learning based on 

mobile seamless learning that is humanistic, flexible, and oriented towards the formation of 

morals and religious experiences of students in everyday life. To maintain data validity, this 

study used source triangulation by comparing various relevant primary and secondary 

references to obtain a systematic and comprehensive conceptual construction. 

 

RESULT AND DISCUSSION 

Basic Concepts of the Ki Hajar Dewantara’s Among System in Education 

The Among System is an educational concept developed by Ki Hajar Dewantara as 

the basis for national education, oriented toward independence, humanism, and the 

development of student character. According to Ki Hajar Dewantara, education is the 

process of "guiding" all of a child's natural strengths so that they can achieve the highest level 

of safety and happiness, both as individuals and members of society (Dewantara, 1977). 

From this perspective, educators do not act in an authoritarian manner, but rather act as 

mentors, guiding, directing, and creating a learning environment that liberates students. 

Therefore, education is not merely understood as a process of transferring knowledge, but 
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also as an effort to shape personality, morals, and character through contextual learning 

experiences oriented toward human values. Nugroho explained that Ki Hajar Dewantara's 

education emphasized respect for individual freedom, increased self-confidence, and the 

holistic development of students' potential (Nugroho, 2023). 

The main principles of the Among System are reflected in the motto "ing ngarso 

sung tulodo, ing madya mangun karso, and tut wuri handayani." These principles emphasize 

that educators must be role models, build enthusiasm and motivation among students, and 

provide encouragement and support from behind. The relationship between teachers and 

students in the Among System is humanistic, dialogical, and participatory, enabling the 

educational process to take place through role models, habituation, and ongoing mentoring. 

In this context, teachers function not only as transmitters of learning materials but also as 

moral figures who exemplify behavior and life values for students. This concept has strong 

relevance to values-based education and character building because it places role models at 

the heart of the educational process (Mais et al., 2021). Furthermore, the Among System 

emphasizes the importance of learning freedom, providing students with the space to 

develop according to their interests, talents, and developmental stage without pressure that 

stifles their creativity and freedom of thought, enabling them to grow optimally (Irawati et 

al., 2022). 

Ki Hajar Dewantara also introduced the concept of the Three Centers of Education, 

encompassing family, school, and community as the primary environments for character 

formation in students. According to this concept, education takes place not only in the 

classroom but also through social interactions and daily life experiences within the family 

and community. The family serves as the primary center of education instilling moral values 

and character, the school serves as a place for developing knowledge and skills, and the 

community serves as a space for actualizing students' values and social experiences. The 

Three Centers of Education concept demonstrates that the educational process is continuous 

and contextual because students learn from various experiences they encounter in real life. 

This idea is relevant to the modern educational paradigm, which emphasizes the importance 

of integrating formal, informal, and non-formal learning in creating a comprehensive and 

meaningful learning experience (Rindaningsih et al., 2020). 

In the development of contemporary education, the thoughts of Ki Hajar Dewantara 

are increasingly seen as relevant as a philosophical foundation in facing the challenges of 

digitalization in education. (E. S. Dewi & Chiaralazzo, 2026) emphasize that the Among 

System has a humanistic character that can balance the tendency of digital education to be 

too technocratic with ethical guidance through the principles of asah, asih, and asuh. Digital 

education that is solely oriented towards the use of technology has the potential to reduce 

social interaction and the ethical dimension of learning. Therefore, the values of the Among 

System are needed so that technology continues to be used as a means of liberating students, 

not just an administrative tool for learning. Sulistyaningrum also explains that Ki Hajar 

Dewantara's educational philosophy remains relevant in building a humanistic digital 

pedagogy because it places humans at the center of education (Sulistyaningrum et al., 2023). 

In line with that, (Fitri et al., 2025) state that Ki Hajar Dewantara's thoughts have important 

implications for schools in the Society 5.0 era because they are able to combine technological 
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advances with cultural values and national character. Another study, (Busti et al., 2026) 

emphasizes that Ki Hajar Dewantara's educational philosophy can serve as a foundation for 

developing humanistic education amidst the disruption of digital technology. Thus, the 

Among System is not only relevant as a philosophical legacy of national education but can 

also serve as a conceptual foundation for building a humanistic, contextual, and independent-

learning education in the digital age. 

 

Mobile Seamless Learning as a Paradigm for Sustainable Digital Learning 

Mobile seamless learning (MSL) is a digital learning paradigm that enables students 

to learn continuously without being limited by space, time, or learning context. This concept 

has evolved with advances in mobile technology, enabling flexible learning processes through 

digital devices such as smartphones, tablets, and laptops (Sharples et al., 2016). In the MSL 

approach, learning occurs not only in the school environment but also extends to the family 

and community as part of the student's learning experience (Ng & Nicholas, 2013;  Seow et 

al., 2009; Lung-Hsiang et al., 2015). Furthermore, (Zhang & Looi, 2011) explain that in 

seamless learning, learning occurs through a combination of individual and collaborative 

efforts across different contexts. This approach has evolved as the use of mobile devices has 

become increasingly relevant to today's learning needs. Thus, MSL positions digital 

technology as a means to create contextual, flexible, personalized, and sustainable learning 

experiences. 

According to (Wong & Looi, 2011) mobile seamless learning has ten key dimensions 

that emphasize the continuity of learning across various contexts: the integration of formal 

and informal learning, individual and social learning, learning across time and location, 

ubiquitous access to knowledge through digital technology, the integration of digital and non-

digital activities, the use of various devices, rapid transition between learning tasks, the 

multidisciplinary synthesis of existing and new knowledge, and the application of diverse 

pedagogical approaches facilitated by educators. These dimensions demonstrate that mobile 

seamless learning (MSL) is not solely oriented toward the use of technology but also toward 

transforming the learning process to become more active, adaptive, and participatory. 

In the context of digital education, the implementation of mobile seamless learning 

offers numerous opportunities for improving the quality of learning. (Safiah et al., 2020) 

found that the application of MSL can improve students' critical thinking skills through the 

integration of digital technology and flexible learning. The use of mobile devices also allows 

students to gain rapid access to information, expand learning resources, and improve digital 

literacy skills. Furthermore, this approach supports the realization of 21st-century learning 

that emphasizes creativity, communication, collaboration, and problem-solving. In Islamic 

Religious Education (PAI) learning, MSL also opens up opportunities for more contextual 

religious learning experiences because students can connect religious material with worship 

practices, moral reflection, and social interactions in everyday life. Thus, PAI learning takes 

place not only through the transfer of material in the classroom, but also through the ongoing 

internalization of Islamic values within the family and community. 

However, the implementation of mobile seamless learning also faces various 

challenges in digital education practices. Excessive use of digital technology has the potential 
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to create dependence on digital tools for student independence, reduce the quality of social 

interactions, and reduce the humanistic dimension in education dewi(Anggriyani et al., 2024). 

Furthermore, disparities in technology access and low digital literacy in some regions remain 

obstacles to the optimal implementation of digital learning. In the context of Islamic 

Religious Education, these challenges can lead to learning being more oriented towards 

technical aspects than towards character development, spirituality, and students' religious 

experiences. Therefore, the implementation of MSL requires a pedagogical approach that 

maintains the human center of education so that technology becomes not only a tool for 

transferring information but also a means of moral formation and holistic personality 

development in students. 

From this perspective, the mobile seamless learning paradigm is relevant to Ki Hajar 

Dewantara's educational thought, which emphasizes freedom of learning and the continuity 

of educational experiences in everyday life. The concept of learning across spaces and 

contexts in MSL aligns with the Tri Pusat Pendidikan (Three Centers of Education) concept, 

which positions family, school, and community as mutually integrated educational 

environments. Therefore, reconstructing MSL based on the values of the among system is 

crucial for delivering digital education that is not only technologically innovative but also 

grounded in the values of humanism, ethics, and student learning freedom. 
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Reconstructing the Among System from a Mobile Seamless Learning Perspective 

The reconstruction of the Among System from a mobile seamless learning (MSL) perspective 

in Islamic Religious Education (PAI) positions digital technology not merely as a medium 

for delivering material, but as a learning tool that is liberating, humanistic, and oriented 

toward the internalization of Islamic values in students' lives. In this context, Islamic 

Religious Education (PAI) learning is no longer understood merely as the transfer of religious 

knowledge in the classroom, but rather as a process of developing morals, spirituality, and 

religious experience that continues in daily life. This concept aligns with Ki Hajar 

Dewantara's view that education is a process of "guiding" students according to the dictates 

of nature and the times (Azizah, 2024). Therefore, the use of digital technology in Islamic 

Religious Education (PAI) learning needs to be directed toward supporting the development 

of students' character and spiritual awareness, rather than merely fulfilling administrative or 

technical learning needs. 

From an MSL perspective, the role of the teacher is transforming from an 

information center to a digital mentor who guides, motivates, and assists students in building 

meaningful learning experiences. The principles of "ing ngarso sung tulodo," "ing madya 

mangun karso," and "tut wuri handayani" remain relevant in digital learning through 

exemplary ethical use of technology, mentoring during the learning process, and providing 

space for students to learn independently, creatively, and responsibly. Islamic Religious 

Education teachers serve not only as conveyors of religious material but also as role models 

who guide students in using technology wisely and in accordance with Islamic value (Sanusi 

et al., 2024). In this context, humanist digital pedagogy requires teachers to possess a balance 

of pedagogical, spiritual, and digital literacy skills so that learning interactions remain dialogic, 

reflective, and transformative amidst the development of digital technology (Maulidi et al., 

2025). 

The reconstruction of the Among System from a mobile seamless learning 

perspective is seen in the integration of formal and informal learning through the Tri Pusat 

Pendidikan concept, which involves families, schools, and communities as interconnected 

learning environments. In Islamic Religious Education (ISE) learning, mobile technology 

enables students to connect religious material with real-life experiences, such as reflections 

on worship, discussions, and the practice of Islamic values, making learning more contextual 

and sustainable. Furthermore, this reconstruction emphasizes strengthening character 

education and digital ethics through the values of asah (sharpening), asih (love), and asuh 

(nurturing), as the foundation of humanist digital pedagogy. Therefore, Islamic Religious 

Education (ISE) learning based on mobile seamless learning is not solely oriented toward the 

use of technology, but also toward the development of morals, religious awareness, and 

students' learning freedom. 

Based on a synthesis of the Among Ki Hajar Dewantara System concept and the 

mobile seamless learning (MSL) paradigm, this study reconstructs a humanist digital 

pedagogical framework for Islamic Religious Education (IS) learning. This framework 

demonstrates the integration of humanism, spirituality, freedom of learning, and the 

contextual and sustainable use of digital technology. Through this framework, technology is 

positioned as a learning tool that supports the internalization of Islamic values and the 
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holistic development of students' character. 

 

 

Figure 1. Framework of Humanistic Digital Pedagogy Based on Among System and 

Mobile Seamless Learning 

 

Figure 1 shows that humanist digital pedagogy is built through the integration of the 

philosophical foundations of the Among System and the mobile seamless learning paradigm. 

The Among System serves as a foundation of values emphasizing humanism, role models, 

and learning freedom, while MSL provides a flexible, contextual, and sustainable digital 

learning paradigm. The integration of the two results in the reconstruction of humanist digital 

pedagogy that positions teachers as digital mentors and technology as a means of humanizing 

learning. This framework culminates in the formation of students with a balanced religious 

character, Islamic digital literacy, spiritual awareness, and 21st-century competencies. 

Therefore, the reconstruction of the Among System from the perspective of mobile 

seamless learning in ISE can be understood as an effort to integrate technological advances 

with the values of humanism, spirituality, and students' learning freedom. Digital technology 

is not positioned as the center of education, but rather as a supporting tool for the formation 

of individuals with faith, morals, and the ability to learn independently in various life 

contexts. This reconstruction also demonstrates that the thoughts of Ki Hajar Dewantara 

remain relevant as the foundation of humanist digital pedagogy in facing the challenges of 

Islamic education in the era of digital transformation. 

 

Implications of Humanist Digital Pedagogy in Islamic Religious Education 

The reconstruction of the Among System from a mobile seamless learning 

perspective has important implications for the development of humanist digital pedagogy in 

Islamic Religious Education (PAI). Digital learning is no longer understood simply as a 

technology-based knowledge transfer process, but as an educational process that positions 
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students as subjects guided holistically through role models, mentoring, and the 

internalization of Islamic values. In this context, PAI teachers transform into digital mentors 

who not only possess technological competence but are also capable of building reflective, 

ethical, and dialogical educational interactions with students. This approach aligns with Paulo 

Freire's thinking (Ramadhany et al., 2026) on humanization, which views education as a 

fundamental process for humans to achieve their wholeness. Humanist education 

emphasizes a dialogical relationship between teachers and students, so that both act as 

subjects who learn together and reflect on the realities they face. Freire also viewed humans 

as beings endowed with consciousness, freedom, and reflective capacity to understand and 

transform the social realities around them. Furthermore, the integration of technology into 

Islamic Religious Education (PAI) learning also supports the development of 21st-century 

skills such as creativity, communication, collaboration, and digital literacy without neglecting 

the moral and spiritual development of students. Thus, humanist digital pedagogy based on 

the Among System can be an alternative approach to creating adaptive Islamic Religious 

Education (PAI) learning that is oriented toward character building. 

Another implication is the strengthening of character education and students' 

spirituality through ongoing learning across spaces and life contexts. The integration of the 

Three Centers of Education concept with mobile seamless learning enables the 

internalization of Islamic values to take place not only in schools but also through learning 

activities within the family and community (Ng & Nicholas, 2013). The use of mobile 

technology enables students to connect Islamic Religious Education material with everyday 

religious experiences, such as worship practices, moral reflection, and social interactions 

based on Islamic values. This approach is relevant to contextual learning theory, which 

emphasizes the importance of linking learning material to students' lived realities for more 

meaningful learning (Iswati et al., 2025). Furthermore, experiential digital learning can 

enhance students' emotional engagement and spiritual awareness through reflective and 

collaborative activities (Patimah et al., 2025). In the context of Islamic education, this learning 

model supports the development of morals and religious awareness that are not only 

cognitive but also applied in students' daily behavior. 

Furthermore, reconstructing the Among System from a mobile seamless learning 

perspective also has strategic implications for the development of Islamic Religious 

Education (PAI) learning in the era of digital transformation. This approach demonstrates 

that the use of educational technology must be balanced with strengthening ethical, cultural, 

and spiritual dimensions to prevent the learning process from becoming trapped in a purely 

technocratic orientation. In this context, humanist digital pedagogy based on the Among 

System supports the creation of student-centered, contextual learning and provides space for 

learning freedom according to students' potential and needs (Faiz et al., 2026). In addition, 

the integration of technology with humanist values is also relevant to the thoughts of Ki 

Hajar Dewantara who places humans as the center of education and emphasizes the 

importance of balance between the development of science, character, and culture 

(Sulistyaningrum et al., 2023; E. S. Dewi & Chiaralazzo, 2026). Therefore, the reconstruction 

of the Among System not only contributes to the development of a technology-based Islamic 

Education learning model, but also strengthens the direction of Islamic education that is 
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humanistic, contextual, inclusive, and oriented towards the formation of people who are 

faithful, moral, and able to face the challenges of the digital society wisely. 

 

CONCLUSION 

The reconstruction of the Among Ki Hajar Dewantara System from the perspective 

of mobile seamless learning demonstrates that Islamic Religious Education (PAI) in the 

digital era requires a pedagogical approach that is not only adaptive to technological 

developments but also oriented toward the values of humanism, spirituality, and character 

formation. The integration of the principles of ing ngarso sung tulodo, ing madya mangun karso, 

and tut wuri handayani with the mobile seamless learning paradigm produces a more 

contextual, flexible, and sustainable formulation of PAI learning through the interconnected 

roles of family, school, and community. In this framework, digital technology is positioned 

not merely as a tool for transferring information, but as a medium that supports meaningful 

religious learning experiences and the internalization of Islamic values in students’ daily lives. 

This reconstruction further confirms the relevance of Ki Hajar Dewantara’s educational 

philosophy as a foundation for humanistic digital pedagogy capable of responding to the 

challenges of Islamic education in the era of digital transformation. Theoretically, this study 

contributes to the development of humanistic digital pedagogy by reconstructing the Among 

System within the framework of mobile seamless learning. This conceptual integration offers 

a new perspective that combines the values of humanism, learning freedom, spirituality, and 

contextual digital learning as the foundation for Islamic Religious Education in the digital 

age. Practically, this study contributes to the development of a humanistic digital learning 

model for Islamic Religious Education that emphasizes ethical technology use, continuous 

learning experiences, character formation, and the strengthening of students’ spiritual 

awareness through the integration of formal and informal learning environments. 

This study still has limitations because it is based on library research focusing on 

conceptual analysis and has not empirically tested the implementation of the proposed 

learning model in educational settings. In addition, this study has not specifically discussed 

technical strategies for implementing mobile seamless learning across different educational 

levels and student characteristics. Therefore, future research is recommended to develop and 

empirically examine learning models based on the Among System and mobile seamless 

learning through experimental research, development studies, or classroom action research 

in Islamic Religious Education. Further studies are also needed to investigate the 

effectiveness of humanistic digital pedagogy in improving students’ character, digital literacy, 

and spiritual experiences in various educational contexts in Indonesia. 

 

REFERENCES 

 

Anggriyani, M., Syaharuddin, S., Mandailina, V., Abbdillah, A., & Mahsup, M. (2024). 

Penggunaan Teknologi Pendidikan dalam Pembelajaran Matematika: Tren dan 

Tantangan. SEMANTIK: Prosiding Seminar Nasional Pendidikan Matematika, 

2(November), 348–372. https://seminar.ustjogja.ac.id/index.php/SEMANTIK/index 

Azizah, F. A. N. (2024). Konsep Pendidikan Ki Hadjar Dewantara terhadap Pembentukan 



MA’ALIM: Jurnal Pendidikan Islam, Volume 7, Number 1, Juni 2026 

 

66  

Perilaku Moral Siswa di Era Society 5.0. Jurnal Pembelajaran, Bimbingan, Dan Pengelolaan 

Pendidikan, 4(3). https://doi.org/10.17977/um065.v4.i3.2024.17 

Busti, I., Sa, S., Asmaret, D., & Aliyu, U. (2026). Recontextualizing Ki Hajar Dewantara ’ s 

Educational Philosophy in the Era of Merdeka Belajar and Global Disruption. Solo 

International Collaboration and Publication of Social Sciences and Humanities, 4(1), 221–234. 

https://doi.org/10.61455/sicopus.v4i01.402 

Dewantara, K. H. (1977). Bagian Pertama Pendidikan. Majelis Luhur Persatuan Taman Siswa. 

Dewi, D. P., Ramadhani, G. P., Hanifa, Z. A., & Sauri, S. (2025a). Revitalizing Character 

Education in The Digital Age Based on The Principle of " Ing Ngarsa Sung Tuladha " 

by Ki Hajar Dewantara. PAEDAGOGIA Jurnal Penelitian Pendidikan, 28(2), 293–306. 

https://doi.org/10.20961/paedagogia.v28i2.102125 

Dewi, D. P., Ramadhani, G. P., Hanifa, Z. A., & Sauri, S. (2025b). Revitalizing Character 

Education In The Digital Age Based On The Principle Of " Ing Ngarsa Sung Tuladha 

" By Ki Hajar Dewantara. PEDAGOGIA: Jurnal Penelitian Pendidikan, 28(2), 293–306. 

https://doi.org/10.20961/paedagogia.v28i2.102125 

Dewi, E. S., & Chiaralazzo, M. I. (2026). Sistem Among Ki Hadjar Dewantara dalam Era 

Digital Pedagogi. Jurnal Pendidikan Dan Pembelajaran Indonesia (JPPI), 6(2), 1384–1385. 

https://doi.org/10.53299/jppi.v6i2.4103 

Faiz, A., Yudesthira, R. E., & Alim, A. A. S. (2026). Analisis Konseptual Pemikiran 

Pendidikan Ki Hadjar Dewantara Dan Relevansinya Terhadap Implementasi 

Kurikulum Merdeka di Indonesia. Jurnal Pendidikan Indonesia, 6(1). 

https://doi.org/10.59818/jpi.v6i1.2339 

Fitri, K. R., Kuswandi, D., & Wedi, A. (2025). Pemikiran Ki Hadjar Dewantara dan 

Implikasinya Bagi Sekolah di Era Industri 5 . 0. INNOVATIVE: Journal Of Social Science 

Research, 5(1), 3283–3295. https://doi.org/10.31004/innovative.v5i1.17060 

Haqqi, B. D., Baihaqi, Ma’arif, A. M., Ramedhon, M. I. A., & Khasanah, N. (2025). Analisis 

Krisis Etika Peserta Didik Melalui Postingan Media Sosial Sebagai Tantangan Bagi 

Implementasi Pendidikan Islam. QOUBA: Jurnal Pendidikan, 2(2), 441–451. 

https://doi.org/10.61104/qb.v2i2.535 

Irawati, D., Masitoh, S., & Nursalim, M. (2022). Filsafat Pendidikan Ki Hajar Dewantara 

sebagai Landasan Pendidikan Vokasi di Era Kurikulum Merdeka. JUPE: Jurnal 

Pendidikan Mandala, 7(4), 1015–1025. https://doi.org/10.58258/jupe.v7i4.4493 

Irfan. (2025). Pemanfaatan Teknologi Digital Dalam Manajemen Pendidikan Untuk 

Meningkatkan Kualitas Pembelajaran. JUTEK Jurnal Teknologi, 2(1), 19–24. 

Iswati, Sukarman, & Faqih, A. (2025). Pengaruh Metode Contextual Teaching and Learning 

untuk Meningkatkan Kompetensi pada Materi Realitas Sosial ( Studi Kasus : Kelas X 

MAN 1 Jepara ). AKADEMIK: Jurnal Mahasiswa Humanis, 5(1), 541. 

Lung-Hsiang, W., Milrad, M., & Specht, M. (2015). Seamless learning in the age of mobile 

connectivity. Seamless Learning in the Age of Mobile Connectivity. https://doi.org/10.1007/978-

981-287-113-8 

Maharani, R., Junaidi, Arif, A., Zalnur, M., Nasution, N. A. D., & Abimayu, R. (2025). 

Hakikat Pendidikan Islam : Telaah Mengenai Dasar , Tujuan , dan Kurikulum 

Pendidikan Islam serta Implementasinya dalam Lembaga Pendidikan Islam. Jurnal 



Ki Hajar Dewantoro’s Among System and Mobile Seamless Leaning …  (Intan Nur Fauziyah Amaliyah, et al.) 

       67 

Pengabdian Masyarakat Dan Riset Pendidikan, 4(2), 11085–11085. 

https://doi.org/10.31004/jerkin.v4i2.3750 

Mais, I., Nawir, M., & Quraisy, H. (2021). Pembentukan Karakter Berbasis Keteladanan. 

PRIMARY: Jurnal Pendidikan Guru Sekolah Dasar, 10(6), 1510–1517. 

https://doi.org/10.33578/jpfkip.v10i6.8296 

Maulidi, A., Alanshori, M. Z., Hidayati, Z., Maknin, N. A. K., Rahmah, W., Zuhri, A. M., & 

Zaini, A. (2025). Techno-Humanistic Learning : A New Paradigm for Human-Centered 

Digital Pedagogy on Islamic Education. EDUKASIA: Jurnal Pendidikan Dan 

Pembelajaran, 6(2), 831–852. https://doi.org/10.62775/edukasia.v6i2.1498 

Muzakkir. (2017). Harmonisasi Tri Pusat Pendidikan dalam Pengembangan Pendidikan 

Islam. Jurnal Al-Ta’dib, 10(1), 145–162. https://doi.org/10.31332/atdb.v10i1.557 

Ng, W., & Nicholas, H. (2013). A Framework for Sustainable Mobile Learning in Schools. 

Journal of Educational Technology, 44(5), 695–715. https://doi.org/10.1111/j.1467-

8535.2012.01359.x 

Nugroho, G. B. (2023). Filosofi Pendidikan Ki Hadjar Dewantara Basis dalam Merdeka 

Belajar Untuk Mencetak Manusia Indonesia Berkarakter. Jurnal Psiko Edukasi: Urnal 

Pendidikan, Psikologi, Dan Konseling, 21(1), 28–40. 

https://doi.org/10.25170/psikoedukasi.v21i1.4374 

Patimah, S., Merlianda, D., & Zaman, N. (2025). Krisis Spiritualitas Siswa di Era Digital : 

Pembelajaran PAI Reflektif Sebagai Solusi Penguatan Kompetensi Iman dan Akhlak. 

Jurnal Budi Pekerti Agama Islam, 3(6), 98–111. https://doi.org/10.61132/jbpai.v3i6.1612 

Putri, H. A., & Siswanto, D. H. (2024). Teaching at The Right Level ( TaRL ) as an 

Implementation of New Education Concepts in the Insights of Ki Hajar Dewantara. 

Indonesian Journal of Educational Science and Technology (Nurture), 3(2), 89–100. 

https://doi.org/10.55927/nurture.v3i2.9297 

Ramadhany, N. F., Izzati, N. S., & Sibawaihi. (2026). Humanisasi Pendidikan dalam 

Perspektif Paulo Freire : Telaah Kritis terhadap Pendidikan Agama Islam. Jurnal Action 

Research Journal Indonesia (ARJI), 8(2), 758. 

https://journal.nahnuinisiatif.com/index.php/ARJI 

Rindaningsih, I., Setyosari, P., Kuswandi, D., & Ulfa, S. (2020). Development of Seamless 

Learning to Facilitate Formal and Informal Learning in Eleemntary Education. The New 

Educational Review, 61, 51–62. https://doi.org/10.15804/tner.2020.61.3.04 

Sadaruddin, Nur, A. F. K., Kasmawati, & Fitrah, K. N. (2025). Cyberbullying : Ancaman 

Mental Siswa di Era Digital. TEKNOS Jurnal Pendiidkan Dan Teknologi, 1(1), 16–25. 

https://doi.org/10.59638/teknos.v1i1.394 

Safiah, I., Degeng, I. N. S., Setyosari, P., & Ulfa, S. (2020). The Effect of Seamless Learning 

on Understanding Concepts and Critical Thinking Abilities. International Journal of 

Innovation, Creativity and Change, 13(10), 67–81. 

Sanusi, I., Suhartini, A., Nurhakim, H. Q., Nuraeni, U., & Muhammad, G. (2024). Konsep 

Uswah Hasanah dalam Pendidikan Islam. Masagi: Jurnal Pendidikan Karakter, 1(1), 1–20. 

https://doi.org/10.29313/masagi.v1i1.3523 

Seow, P., Zhang, B., Chen, W., Looi, C.-K., & Tan, N. (2009). Designing a Seamless Learning 

Environment to Learn Reduce , Reuse and Recycle in Environmental Education. 



MA’ALIM: Jurnal Pendidikan Islam, Volume 7, Number 1, Juni 2026 

 

68  

International Journal of Mobile Learning and Organisation, 3(1), 1–24. 

https://doi.org/10.1504/IJMLO.2009.023053 

Sharples, M., Taylor, J., & Vavoula, G. (2016). A Theory of Learning for the Mobile Age (2nd 

editio). SAGE. 

Sulistyaningrum, F., Radiana, U., & Ratnawati, R. R. E. (2023). Filsafat Pendidikan Ki Hajar 

Dewantara Sebagai Landasan Pendidikan di Era Digital. EDUKASIA: Jurnal Pendidikan 

Dan Pembelajaran, 4(2), 2331–2336. https://doi.org/10.62775/edukasia.v4i2.538 

Wong, L.-H., & Looi, C.-K. (2011). What Seams Do We Remove in Mobile Assisted 

Seamless Learning? A Critical Review of the Literature. Computers & Education, 57(4), 

2364–2381. https://doi.org/10.1016/j.compedu.2011.06.007 

Yana, E., Andrini, M., Syafe’i, I., Hadiati, E., & Rahmatika, R. V. (2026). Strategi dan Metode 

Pembelajaran dalam Pendidikan Agama Islam : Kajian Literatur Konsep , Prinsip 

Pedagogis , dan Implementasi Kontemporer. PAEDAGOGIE, 21(1), 1586. 

https://doi.org/10.31603/paedagogie.v21i1.16402 

Zhang, B. H., & Looi, C. (2011). Developing a sustainable education innovation for seamless 

learning. Procedia - Social and Behavioral Sciences, 15, 2148–2154. 

https://doi.org/10.1016/j.sbspro.2011.04.069 

 


